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2008 Global Student E-book Survey 

Sponsored by ebrary

One e-content platform. 
Many ways to use it.

I n t r o d u c t i o n

In Spring 2008, ebrary collaborated with more than 150 college and university librarians 
throughout the world to develop an informal survey to better understand students’ usage, 
needs, and perceptions with regard to e-books. A partial listing of librarians who contributed 
to the survey is provided on page 2.

Colleges and university libraries of all types, worldwide, were encouraged to invite their 
students to participate in the survey. ebrary did not promote the survey directly to students. 

The survey was promoted primarily through ebrary’s newsletter distribution list, which 
includes more than 12,000 college and university librarians, representing approximately 2,100 
individual institutions. Approximately half of these institutions are located in North America, 
the other half in the rest of the world.

Participating students were entered into a drawing to win a free iPod of their choice, and 
every 25 respondents will receive a free ebrary T-shirt. Participating colleges and universities 
will be provided with institution-specific survey results upon request. Librarians were also 
invited to participate in a “cloned” student survey to see how their responses differ from those 
of students. You may register to receive a copy of the “cloned” report, available later this 
summer, at www.surveymonkey.com/s.aspx?sm=EQsGMKpGjexPPCixSYsSQg_3d_3d.

The survey was created using an online tool called SurveyMonkey.com and was available for 
approximately one month.

ebrary is pleased to announce that a total of 6,492 students completed the survey, 
representing nearly 400 individual institutions, from approximately 75 countries.

We truly appreciate the tremendous support from the library community, as well as their 
students, in making this survey a success. ebrary would especially like to thank Susan 
Gibbons, Vice Provost, Andrew H. & Janet Dayton Neilly Dean, River Campus Libraries, 
University of Rochester and Allen McKiel, Dean of Library and Media Services, Western 
Oregon University, who served as project advisors throughout the survey process. Allen has 
also provided an insightful analysis, which is included with the survey results. 

We hope that you find the 2008 Global Student E-book Survey useful and interesting. Please 
email marketing@ebrary.com with any questions or comments. 

Sincerely, 
The ebrary Team

http://www.surveymonkey.com/s.aspx?sm=EQsGMKpGjexPPCixSYsSQg_3d_3d
mailto:marketing@ebrary.com
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( Pa r t i a l  l i s t )
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C o n t r i b u t i n g  L i b r a r i a n s  a n d  I n f o r m at i o n  P r o f e s s i o n a l s 
( pa r t i a l  l i s t,  c o n t i n u e d )

A d d i t i o n a l  e b r a r y  S u r v e y s

2007 Global Faculty E-book Survey completed by more than 900 faculty members –  
Please register at www.surveymonkey.com/s.aspx?sm=apAGASSfudxvl7nw9gMW0w_3d_3d.

2007 Global Librarian E-book Survey completed by more than 580 librarians –  
Please register at www.surveymonkey.com/s.aspx?sm=9IzM6Kf5SqZs7x4hqAp5Tg_3d_3d.

http://www.surveymonkey.com/s.aspx?sm=apAGASSfudxvl7nw9gMW0w_3d_3d
http://www.surveymonkey.com/s.aspx?sm=9IzM6Kf5SqZs7x4hqAp5Tg_3d_3d
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1.  Participating Countries,  
U.S. and non-U.S. states

0 500 1000 1500 2000 2500 3000

United States (US): 2143

Argentina: 1

Australia: 9
Bahamas: 20

Bangladesh: 1
Botswana: 1

Brazil: 3

Cameroon: 1
Canada: 511

Chile: 2
China (PRC): 97

Colombia: 2

Croatia: 3
Cuba: 1

Czechia: 2
Denmark: 46

Egypt: 2

Estonia: 88
Finland: 6

France: 5
Greece: 18

Hong Kong: 529

India: 4
Iran: 3

Israel: 2
Italy: 2707

Jordan: 2

Lebanon: 45
Lithuania: 1

Malaysia: 14
Mexico: 4

Morocco: 2

Nepal: 1
Netherland Antilles: 1

Netherlands: 2
New Zealand: 21

Nigeria: 1

Pakistan: 13
Philippines: 1

Poland: 2
Puerto Rico (US): 3

Russian Federation: 2

Singapore: 1
Slovakia: 1

South Africa: 1
Spain: 4

Sri Lanka: 1

Sweden: 69
Switzerland: 1

Taiwan: 2
Thailand: 4

Turkey: 34

Uganda: 3
United Kingdom (GB): 45

Other: 4

Number of respondents: 6492

2.  Primary Subject  
(or Major) of Study

0 500 1000 1500 2000 2500

Agriculture: 3

American Studies: 3

Animal Sciences: 8

Anthropoloy: 28

Archaeology: 8

Architecture: 525

Arts (History, Theory, and Criticism): 26

Arts (Performance and Studio): 53

Biological Sciences: 246

Biology: 3

Business: 439

Chemistry: 86

Classical Studies: 10

Communications: 71

Computer and Information Science: 401

Construction Technology: 22

Creative Writing: 3

Criminal Justice: 41

Criminial Studies: 1

Culinary Science: 8

Earth, Atmospheric, and Marine Sciences:
10

Economics: 76

Education: 228

Engineering: 1983

English: 111

Environmental Studies: 45

Ethnic and Regional Studies: 2

Fashion: 34

Finance: 68

Foreign Language and Literature: 24

Geography: 20

Geology: 5

Graphic Arts/Media Arts: 75

Health and Medical Sciences: 201

History: 59

Hospitality Management: 6

Industrial Technology: 40

Interdisciplinary: 9

Interior Design: 81

Journalism: 22

Labor Relations: 2

Language and Literature: 23

Law: 51

Library and Archival Sciences: 86

Linguistics: 16

Logistics: 13

Marketing: 34

Mass or Public Communications: 7

Mathematical Sciences: 99

Mortuary Science: 1

Music: 39

Nursing: 187

Nutrition: 50

Oceanography: 1

Philosophy: 27

Physics and Astronomy: 63

Political Science: 63

Psychology: 112

Public, International or Urban Studies: 36

Real Estate: 8

Religion, Theology and Religious Studies:
26

Social Work: 47

Sociology: 32

Sport and Health Sciences: 33

Undeclared: 32

Urban and Regional Planning: 24

Other: 296

Number of respondents: 6492

Survey Results
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3.  Level

0 200 400 600 800 1000 1200 1400

1st year/freshman: 1321

2nd year/sophomore: 1188

3rd year/junior: 1185

4th year/senior: 940

Other undergraduate: 325

Master: 852

Doctoral: 314

Other post-graduate: 113

None of the above: 254

Number of respondents: 6492

4.  How would you describe your level of awareness of electronic resources at your college or 
university library?

0 500 1000 1500 2000 2500 3000 3500 4000

Excellent: 926

Good: 3507

Fair: 1663

Poor: 396

U.S. Non-U.S.

Number of respondents: 6492
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5. D oes your library have e-books (electronic books)?

0 500 1000 1500 2000 2500 3000 3500 4000

Yes: 3713

No: 606

I don't know: 2173

U.S. Non-U.S.

Number of respondents: 6492

6.  How often do you use e-books that your library provides?

0 500 1000 1500 2000 2500 3000 3500

Never: 3132

Less than 1 hour per week:
1842

1-5 hours per week: 1042

5-10 hours per week: 313

More than 10 hours per week:
123

U.S. Non-U.S.

Number of respondents: 6452
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Students who indicated in Question 6 that they never used e-books were directed to Question 7, then the end of the survey. Other 
respondents were directed to Question 8 to continue the survey.

7.  If never, why?

0 200 400 600 800 1000 1200 1400 1600 1800 2000

I do not know where to find e-books: 1790

I prefer printed books: 1420

My library does not offer e-books: 526

E-books are too difficult to read: 434

E-books are not available in subject areas relevant to my program: 230

E-books are too difficult to access remotely: 193

E-books are too difficult to use: 121

My instructor requested I do not use e-books: 53

I do not trust e-books. They are not a reliable source: 43

I do not have access to a computer and/or Internet: 39

Other: 311

U.S. Non-U.S.

Number of respondents: 3125

Respondents selected all items that apply.

“Other” responses included the following:

I have not had a need for e-books.•	
I do not know how to use e-books.•	
E-books have not been required by my professors as part of my program.•	
I cannot print, annotate, highlight, or underline text in e-books.•	
E-books are not portable.•	
I primarily use journals as a main source of information.•	
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8.  What types of resources are you using and for what purpose?

Research/class assignments

0 500 1000 1500 2000 2500 3000

Google and other search engines: 2593

E-books: 2517

Print books: 2478

E-reference (online dictionaries, encyclopedias,
maps): 2206

Wikipedia: 2142

Print textbooks: 2098

E-journals: 2080

Electronic databases (ProQuest, LexisNexis, JSTOR,
etc.): 1992

Print reference (dictionaries, encyclopedias, maps):
1926

Print journals: 1572

E-textbooks: 1538

Google Scholar: 1524

Course management systems, such as Blackboard or
Sakai: 1399

Corporate websites: 1182

E-newspapers: 1173

E-magazines: 987

Lecture recordings: 985

Print newspapers: 830

Print magazines: 764

Blogs/wikis: 607

Podcasts: 514

Audio books: 457

Personal websites: 431

Social web applications (Facebook, MySpace,
Friendster, etc.): 300

U.S. Non-U.S.
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8.  What types of resources are you using and for what purpose? (continued)

Personal use

0 500 1000 1500 2000 2500 3000

Google and other search engines: 2501

Wikipedia: 2320

Social web applications (Facebook, MySpace,
Friendster, etc.): 2105

Personal websites: 1873

Print books: 1722

Print magazines: 1572

Print newspapers: 1560

Blogs/wikis: 1551

E-reference (online dictionaries, encyclopedias,
maps): 1505

E-newspapers: 1397

Print reference (dictionaries, encyclopedias, maps):
1397

Corporate websites: 1381

E-magazines: 1258

E-books: 1049

Print journals: 979

Podcasts: 950

E-journals: 931

Print textbooks: 831

Audio books: 710

Google Scholar: 637

E-textbooks: 514

Lecture recordings: 503

Electronic databases (ProQuest, LexisNexis, JSTOR,
etc.): 497

Course management systems, such as Blackboard or
Sakai: 482

U.S. Non-U.S.



112008 Global Student E-book Survey   
Sponsored by ebrary

8.  What types of resources are you using and for what purpose? (continued)

Other

0 50 100 150 200 250 300 350 400 450 500

Google and other search engines: 471

Wikipedia: 372

Corporate websites: 333

Blogs/wikis: 287

Social web applications (Facebook, MySpace,
Friendster, etc.): 283

Audio books: 283

Podcasts: 279

Personal websites: 274

Course management systems, such as Blackboard or
Sakai: 239

Google Scholar: 216

Print reference (dictionaries, encyclopedias, maps):
200

Print books: 199

E-reference (online dictionaries, encyclopedias,
maps): 190

Electronic databases (ProQuest, LexisNexis, JSTOR,
etc.): 168

Lecture recordings: 166

Print newspapers: 160

E-newspapers: 153

E-textbooks: 150

Print magazines: 145

E-magazines: 144

E-journals: 139

Print textbooks: 126

Print journals: 125

E-books: 97

U.S. Non-U.S.

Number of respondents: 3208

Respondents selected all that apply – “research/class assignments,” “personal use,” and “other” – for each item.
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9.  What types of resources do you consider trustworthy (accurate and reliable) for research and 
class assignments?

Trustworthy

0 500 1000 1500 2000 2500 3000

Print books: 2845

E-books: 2796

Print textbooks: 2628
Print reference (dictionaries, encyclopedias, maps):

2514

Print journals: 2417

E-journals: 2378

E-textbooks: 2353

E-reference (online dictionaries, encyclopedias,
maps): 2311

Electronic databases (ProQuest, LexisNexis, JSTOR,
etc.): 2105

Print newspapers: 1925

E-newspapers: 1798

Google Scholar: 1682

Lecture recordings: 1668

Google and other search engines: 1662

Print magazines: 1543

Course management systems, such as Blackboard or
Sakai: 1494

Audio books: 1406

E-magazines: 1406

Corporate websites: 1363

Wikipedia: 1248

Podcasts: 675

Personal websites: 387

Blogs/wikis: 352

Social web applications (Facebook, MySpace,
Friendster, etc.): 333

U.S. Non-U.S.
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9.  What types of resources do you consider trustworthy (accurate and reliable) for research and 
class assignments? (continued)

Not trustworthy

0 200 400 600 800 1000 1200 1400 1600 1800 2000

Social web applications (Facebook, MySpace, Friendster,
etc.): 1903

Personal websites: 1731

Blogs/wikis: 1707

Wikipedia: 1268

Google and other search engines: 732

E-magazines: 706

Print magazines: 669

Corporate websites: 639

Podcasts: 602

E-newspapers: 503

Print newspapers: 490

Audio books: 350

Course management systems, such as Blackboard or
Sakai: 283

Google Scholar: 271

Lecture recordings: 260

E-journals: 251

E-reference (online dictionaries, encyclopedias, maps):
230

Print journals: 225

E-textbooks: 149

Electronic databases (ProQuest, LexisNexis, JSTOR, etc.):
133

Print reference (dictionaries, encyclopedias, maps): 130

E-books: 93

Print textbooks: 90

Print books: 61

U.S. Non-U.S.
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9.  What types of resources do you consider trustworthy (accurate and reliable) for research and 
class assignments? (continued)

Don't know

0 200 400 600 800 1000 1200 1400

Podcasts: 1283

Audio books: 954

Course management systems, such as Blackboard or
Sakai: 886

Google Scholar: 794

Lecture recordings: 746

Corporate websites: 668

E-magazines: 620

Blogs/wikis: 606

Personal websites: 600

Electronic databases (ProQuest, LexisNexis, JSTOR,
etc.): 579

Print magazines: 508

Google and other search engines: 504

E-newspapers: 489

Social web applications (Facebook, MySpace,
Friendster, etc.): 480

Wikipedia: 395

Print newspapers: 371

E-textbooks: 370

E-journals: 324

E-reference (online dictionaries, encyclopedias,
maps): 280

Print journals: 240

E-books: 201

Print reference (dictionaries, encyclopedias, maps):
179

Print textbooks: 172

Print books: 115

U.S. Non-U.S.

Total number of respondents: 3163

Respondents selected either “trustworthy,” “not trustworthy,” or “don’t know” for each item.
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10.  How do you determine if a source of information is trustworthy?

0 500 1000 1500 2000 2500 3000

If my instructor recommends it: 2718

If it's from a well-known publisher: 2250

If it's available through my library or the librarian recommends it:
2145

If my peers recommend it: 999

If it's available in print: 853

If it's available through Google or another search engine: 454

Information is information – I do not worry about the source: 197

Other: 366

U.S. Non-U.S.

Total number of respondents: 3186

Respondents selected all that apply.

“Other” responses included the following:

If it’s peer reviewed.•	
If the information can be verified by more than one source.•	
If the URL ends in .edu, .edu, or .org.•	
If it has a list of citations and references.•	
If the author is well-known.•	
If the content is current.•	
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11.  When you have the option of using either the electronic or print version of a book, how often 
do you opt to use the electronic version?

0 200 400 600 800 1000 1200

Very often: 698

Often: 868

Sometimes: 974

Rarely: 443

Never: 84

U.S. Non-U.S.

Total number of respondents: 3067

12.  Please indicate if the following statements are true for e-books, print books or both.

True for e-books

0 500 1000 1500 2000 2500

Environmentally friendly: 1905
Anytime, anywhere access: 1885

Easy to search and find information: 1785
Easy to share: 1703
Easy to store: 1651

Good for quick reference: 1603
Easy to browse: 1560

Easy to use multiple documents at once: 1556
Easy to organize: 1087

Information is current: 1021
Easy to print or photocopy: 973

Easy to cite: 922
Easy to use: 884

Clear graphics and images: 845
Ability to highlight: 842

Ability to take notes: 453
There is a wide selection of titles in my program of study: 428

Easy to read: 393
Good for cover-to-cover reading: 298

U.S. Non-U.S.
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12.  Please indicate if the following statements are true for e-books, print books or both. 
(continued)

True for print books

0 200 400 600 800 1000 1200 1400 1600

Easy to read: 1367
Good for cover-to-cover reading: 1322

Ability to take notes: 1231
Ability to highlight: 1123

There is a wide selection of titles in my program of study: 1019
Easy to use: 595

Easy to organize: 560
Easy to print or photocopy: 476

Easy to browse: 466
Easy to cite: 459

Clear graphics and images: 409
Easy to use multiple documents at once: 387

Anytime, anywhere access: 360
Information is current: 307

Good for quick reference: 306
Easy to store: 283

Easy to search and find information: 281
Environmentally friendly: 255

Easy to share: 227

U.S. Non-U.S.

True for both

0 200 400 600 800 1000 1200 1400 1600

Clear graphics and images: 1519
Easy to use: 1443

Easy to print or photocopy: 1408
Easy to cite: 1382

Information is current: 1332
There is a wide selection of titles in my program of study: 1289

Easy to read: 1132
Ability to take notes: 1112

Easy to organize: 1003
Good for quick reference: 955

Easy to share: 872
Easy to store: 857

Easy to use multiple documents at once: 819
Easy to search and find information: 816

Easy to browse: 813
Good for cover-to-cover reading: 747

Ability to highlight: 721
Environmentally friendly: 518

Anytime, anywhere access: 515

U.S. Non-U.S.

Total number of respondents: 3051

Respondents selected “true for e-books,” “true for print books,” “true for both,” or “don’t know” for each item.
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13.  How important are the following features to e-books?

Very important

0 500 1000 1500 2000 2500 3000

Searching: 2645

Anytime access: 2624

Off-campus access: 2479
Ability for more than one student to 

use an e-book at the same time: 2459
Downloading to laptop: 2437

Copying and pasting: 2289

Printing: 2268

Zoom and scale: 1988

Highlighting: 1896

Automatic citations: 1706

Ability to email text: 1682

Annotating: 1382

Book reviews: 1374

Multimedia: 1351

Ability to share notes: 1326

Downloading to hand held device: 1286

Collaborative tools: 1206

Personal bookshelves: 1159

Shared bookshelves: 925

U.S. Non-U.S.

0 500 1000 1500 2000 2500 3000

Searching: 2647

Anytime access: 2626

Off-campus access: 2481

Ability for more than one student to use an e-book at
the same time: 2462

Downloading to laptop: 2438

Copying and pasting: 2292

Printing: 2270

Zoom and scale: 1989

Highlighting: 1897

Automatic citations: 1707

Ability to email text: 1682

Annotating: 1381

Book reviews: 1376

Multimedia: 1353

Ability to share notes: 1328

Downloading to hand held device: 1286

Collaborative tools: 1208

Personal bookshelves: 1159

Shared bookshelves: 926

U.S. Non-U.S.

Total number of respondents: 3039

Respondents selected “very important, “somewhat important,” or “not important” for each item.

Note that this chart shows total “very important” responses. The following charts illustrate level of importance indicated for each 
specific item.



192008 Global Student E-book Survey   
Sponsored by ebrary

13.  How important are the following features to e-books? (continued) 

Searching

0 500 1000 1500 2000 2500 3000

Very important: 2647

Somewhat important: 274

Not important: 43

U.S. Non-U.S.

Anytime access

0 500 1000 1500 2000 2500 3000

Very important: 2626

Somewhat important: 279

Not important: 55

U.S. Non-U.S.
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13.  How important are the following features to e-books? (continued) 

Off-campus access

0 500 1000 1500 2000 2500 3000

Very important: 2481

Somewhat important: 386

Not important: 84

U.S. Non-U.S.

Ability for more than one student to use an e-book at a time

0 500 1000 1500 2000 2500 3000

Very important: 2462

Somewhat important: 406

Not important: 79

U.S. Non-U.S.
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13.  How important are the following features to e-books? (continued) 

Downloading to laptop

0 500 1000 1500 2000 2500 3000

Very important: 2438

Somewhat important: 471

Not important: 96

U.S. Non-U.S.

Copying and pasting

0 500 1000 1500 2000 2500

Very important: 2292

Somewhat important: 567

Not important: 117

U.S. Non-U.S.
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13.  How important are the following features to e-books? (continued) 

Printing

0 500 1000 1500 2000 2500

Very important: 2270

Somewhat important: 598

Not important: 125

U.S. Non-U.S.

Zoom and scale

0 500 1000 1500 2000 2500

Very important: 1989

Somewhat important: 776

Not important: 176

U.S. Non-U.S.
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13.  How important are the following features to e-books? (continued) 

Highlighting

0 200 400 600 800 1000 1200 1400 1600 1800 2000

Very important: 1897

Somewhat important: 848

Not important: 217

U.S. Non-U.S.

Automatic citations

0 200 400 600 800 1000 1200 1400 1600 1800

Very important: 1707

Somewhat important: 933

Not important: 297

U.S. Non-U.S.
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13.  How important are the following features to e-books? (continued) 

Ability to email text

0 200 400 600 800 1000 1200 1400 1600 1800

Very important: 1682

Somewhat important: 897

Not important: 357

U.S. Non-U.S.

Annotating

0 200 400 600 800 1000 1200 1400 1600

Very important: 1381

Somewhat important: 1128

Not important: 393

U.S. Non-U.S.
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13.  How important are the following features to e-books? (continued) 

Book reviews

0 200 400 600 800 1000 1200 1400 1600

Very important: 1376

Somewhat important: 1199

Not important: 336

U.S. Non-U.S.

Multimedia

0 200 400 600 800 1000 1200 1400 1600

Very important: 1353

Somewhat important: 1150

Not important: 422

U.S. Non-U.S.
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13.  How important are the following features to e-books? (continued) 

Ability to share notes

0 200 400 600 800 1000 1200 1400

Very important: 1328

Somewhat important: 1158

Not important: 436

U.S. Non-U.S.

Downloading to handheld device

0 200 400 600 800 1000 1200 1400

Very important: 1286

Somewhat important: 944

Not important: 702

U.S. Non-U.S.
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13.  How important are the following features to e-books? (continued) 

Collaborative tools

0 200 400 600 800 1000 1200 1400

Very important: 1208

Somewhat important: 1246

Not important: 429

U.S. Non-U.S.

Personal bookshelves

0 200 400 600 800 1000 1200 1400

Very important: 1159

Somewhat important: 1195

Not important: 570

U.S. Non-U.S.
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13.  How important are the following features to e-books? (continued) 

Shared bookshelves

0 200 400 600 800 1000 1200 1400

Very important: 926

Somewhat important: 1265

Not important: 703

U.S. Non-U.S.

Total number of respondents: 3059

Respondents selected “very important,” “somewhat important,” or “not important” for each item.
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14.  What do you feel would make e-book usage more suitable for use in your area of study?

0 500 1000 1500 2000 2500 3000

More titles available in my subject:
2465

Less restrictions on printing and
copying: 2073

More current titles: 1902

Better e-book readers: 1150

Multimedia capabilities: 1000

Better training and instruction: 999

PDA accessibility: 843

Other: 104

U.S. Non-U.S.

Total number of respondents: 3038

Respondents selected all items that apply.

“Other” responses to which features are important to e-books as well as what would make e-book usage more suitable included 
the following:

Easy to use.•	
Easy to read.•	
Affordably priced or free.•	
Stability and reliability.•	
Available on any computer platform (Mac, Windows, Linux).•	
Available in multiple formats: Microsoft Reader, MobiPocket Reader, Adobe. •	
Ability to export to other formats.•	
Ability to link to and search other databases and reference books.•	
Smaller file size for downloaded files.•	
Better quality of graphics and text display.•	
No DRM.•	
Full-text.•	
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15.  How do you usually find and access e-books (i.e. what is your starting point)?

0 500 1000 1500 2000 2500

Library website: 2370

Library catalog: 1791

Google or other search
engines: 1683

Google Scholar: 826

Course management systems,
such as Blackboard: 392

Vendor or publisher website:
363

Other: 90

U.S. Non-U.S.

Total number of respondents: 3059

Respondents selected all items that apply.

16.  How important is instruction or training in finding and using information resources to your 
research and learning?

0 200 400 600 800 1000 1200 1400 1600 1800 2000

Very important: 1820

Somewhat important: 1245

Not important: 165

U.S. Non-U.S.

Total number of respondents: 3230
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17.  How did you learn about e-books?

0 200 400 600 800 1000 1200 1400 1600 1800

Librarians: 1533

Library catalog: 1356

Library website or blog: 1352

Instructors: 1316

Google or other search engines: 1311

Peers: 1075

Library orientations: 725

Training sessions: 585

Departmental web pages: 564

Email notifications from the library: 461

Posters and other promotional materials: 287

Other: 72

U.S. Non-U.S.

Total number of respondents: 3058

Respondents selected all items that apply.

18.  What do you think are the most effective support and training tools for learning how to find 
and use e-books?

0 500 1000 1500 2000 2500

Online tutorials: 1949

Online help pages: 1784

In-person instruction: 1489

Paper guides (i.e. user guides):
1013

Training videos: 777

Online chat: 430

Other: 58

U.S. Non-U.S.

Total number of respondents: 3038

Respondents selected all items that apply.



322008 Global Student E-book Survey   
Sponsored by ebrary

Survey Analysis  
by Allen McKiel, Dean of Library and Media Services, Western Oregon University

INTRODU       C TION  

This article reviews the responses from the survey that ebrary 
concluded in May 2008 concerning student experience 
with information resources. The survey examines student 
academic and personal use of electronic and print resources, 
their preferences and attitudes about them, perceived 
strengths and weaknesses of various resources, and 
preferences concerning information literacy instruction. 

OVERVIE       W  OF   SURVEY      
RES   P ONDENTS     

The survey includes responses from 6,492 freshmen 
through doctoral students from nearly 400 institutions. The 
respondent demographics were collected in questions 1 
through 4. Tables in the results section of the survey provide 
a breakdown of participants by country, academic discipline, 
and self-reporting on awareness of electronic resources. 
The questions concerning the focus of the survey begin with 
question 5.

C OMMENTARY      

5. Does your library have e-books (electronic 
books)? (n=6492 – Number of Respondents)

Fifty-seven percent (3713) of the students acknowledged 
that their libraries have e-books. Nine percent (606) said that 
they did not. Thirty-three percent (2173) did not know. These 
percentages roughly reflect the numbers of e-books reported 
by librarians in ebrary’s 2007 Global Librarian E-book Survey 
(see Table 1). Thirty-seven percent of the librarians in the 
survey indicated that their libraries had fewer than 1,000 
e-books. Twelve percent indicated that they had none. 
Students generally find out about e-books through instruction 
or by finding them in the library catalog. The likelihood of 
stumbling onto e-books in the catalog with fewer than 1,000 
e-books is low, since e-books would be a relatively minor part 
of the collection. Similarly, instruction for students from an 
institution with so few e-books would not address the topic of 

e-books. Hence, the 33% of students surveyed that did not 
know if their libraries had e-books roughly matches the 37% 
of librarians who reported that their libraries had fewer than 

1,000 e-books. 

Table 1 – Responses from Students and Librarians from 
Respective Surveys Concerning the Numbers of E-books at 
Their Institutions

Student Survey Librarian Survey

57% have e-books 63% have over 1,000 e-books

33% did not know 37% fewer than 1,000

9% do not have 12% do not have

6. How often do you use e-books that your 
library provides? (n=6452) 7. If never, why? 
(n=3125)

Nearly half of the students in this survey, 49% (3132), 
reported that they never use e-books. These students were 
automatically channeled to question 7 and did not continue 
with the rest of the survey. Of these students 57% (1790), 
indicated that they never use e-books because they did not 
know where to find them and 17% (526) said that their library 
did not offer e-books. They could not access e-books. They 
do not necessarily prefer not to use them. On the other hand, 
nearly half of the students reporting that they never used 
e-books, 45% (1420), indicated that they preferred print 
books. The particular shortcomings that they experienced 
concerning e-books are given some shape in the remainder 
of the responses. In order of the highest vote-getters they 
are (n=3125): 

14% (434) too difficult to read•	
7% (230) not available in subject areas relevant to •	
my program
6% (193) too difficult to access remotely•	
4% (121) too difficult to use•	
2% (53) my instructor requested I do not use e-books•	
1% (43) not reliable•	
1% (39) I do not have access to a computer and/•	
or Internet
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Since the non-e-book users did not continue with the survey, 
their preferences and attitudes concerning e-resource and 
e-books in particular will represent a diminished percentage 
of the results. Some of the more stalwart opposition to 
e-books will be less operative so I will comment here on 
the nature of some of the dissent that I have observed 
as a librarian. Lack of interest is perhaps too mild a 
characterization for the reaction that some students have to 
e-books. Many of the reactions that I have encountered have 
been more visceral. They reflect an intensity I did not see in 
the transition from journals to e-journals. The loss of print 
books is personal. Books are loved. E-books threaten them. 
I think it is important to acknowledge that for many students, 
faculty and librarians, perhaps most acutely for librarians, 
e-books threaten the loss of something approximating the 
loss of a personal friend. None of the reasons associated 
with the utility and economics of e-books, no matter how 
eloquently and effectively stated, will remove the sting of the 
portent of loss. They will instead exacerbate it. For those 
still in mourning or denial, acknowledgement of the grief is 
in order. 

The exclusion of the non-e-book users from the survey is 
of consequence to the answers in the rest of the survey. I 
will comment throughout on possible implications for the 
results in the context of the responses to the particular 
questions. For individuals who have discovered the merits of 
e-books for research and assignments, the focus is not on 
the potential loss of print books but on the advantages of 
e-books. The remainder of this survey is more fully focused 
on their perceptions. 

8. What types of resources are you using and 
for what purpose? (n=3208)

Google and other search engines received the most 
responses with 81% (2593) of the students indicating that 
they used them for research/class assignments. This I 
suspect is not a surprise to most faculty and librarians. The 
student response parallels the faculty responses in the ebrary 
2007 Global Faculty E-book Survey. Use of websites had 
the highest number of responses with 89% of the faculty 
indicating that they used the websites (edu, gov, and org) as 
an information resource for research and course preparation. 
For both the surveyed faculty and this subset of students, 
websites have already eclipsed journal and book collections 
as the most popular source of information for research.

However, e-books in this survey were in second place for 
students with 78% (2517) of the respondents selecting 
them. For this subset of students, books as a format are 

important. I did not expect this for two reasons. In the ebrary 
2007 Global Faculty E-book Survey, e-books were the sixth 
element (56%) in the list of the resources faculty indicated 
that they used for academic purposes. Secondly, it violated 
expectations formed from library usage statistics which show 
e-book usage considerably behind print. From my experience 
with usage statistics in two university environments, I 
expected the student responses to correspond to a rate 
of about half the print book usage when their circulation is 
viewed relative to their percent of the collection. This survey 
shows e-books on a par with print book usage. Seventy-
seven percent (2478) of the students indicated that they used 
print books. The loss of the non-e-book-user perspective 
explains this result. Those that were excluded from this 
part of the survey are representative of the students that 
contribute to the usage statistics that show a preference for 
print books.

Tables 2 and 3 below permit a comparison of the responses 
from students in this survey with the faculty from ebrary’s 
earlier survey. The numbers provide a handful of inferences 
concerning student usage. Print books still command 
respect. Wikipedia has already arrived as a tool of choice 
just behind Google. E-reference resources like dictionaries, 
encyclopedias, and maps are established self-help reference. 
Print textbooks are not the primary focus of research or class 
assignments. E-journals and e-databases are underutilized by 
students. Faculties have moved to the Internet but e-journals 
and e-databases have a stronger utility to them than 
students. Eighty-six percent of faculty indicated that they use 
e-journals and 76% use databases for academic work, while 
only 65% and 62% respectively of this subset of students use 
them. Since this is the subset that has demonstrated by their 
use of e-books that they use online resources, the numbers 
may be worse for the 49% who indicated that the do not use 

e-books and left the survey.

Table 2 - Student academic use of information resources 

81% (2593) Google •	
78% (2517) E-books •	
77% (2478) Print books •	
69% (2206) E-reference •	
67% (2142) Wikipedia •	
65% (2098) Print textbooks •	
65% (2080) E-journals•	
62% (1992) Databases (ProQuest, LexisNexis, •	
JSTOR, etc.)
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Table 3 - Faculty use of electronic information resources for 
research (from the 2007 Global Faculty E-book Survey) 

89% (794) websites - edu, gov, org•	
86% (771) e-journals•	
76% (684) databases•	
55% (490) personal websites•	
54% (483) corporate websites•	

54% (478) e-books•	

9. What types of resources do you consider 
trustworthy (accurate and reliable) for 
research and class assignments? (n=3163)

Books, whether electronic or print, garnered the most votes 
to claim the top three slots for resource trustworthiness: print 
books 90% (2845) e-books 88% (2796), and print textbooks 
83% (2628). E-books may not have been in the top three 
had all of the students who started the survey made it to this 
question given their unfamiliarity with them. The students that 
did answer this question indicated by their selections that 
print resources in general are more trusted. Four of the five 
items with the most responses were print resources (print 
books, textbooks, reference works, and journals). E-books 
were the notable exception. 

It is also notable that even though students reported in 
question nine that they trusted print resources more, they 
reported in question eight that they used e-resources more. 
While four of the top five trusted resources are print, four of 
the top five resources students reported using are electronic 
(Google, e-books, e-reference, and wikipedia). Students 
will use whatever information resource most efficiently gets 
the assignment done within acceptable parameters for the 
desired grade. 

Librarians and faculty may take some comfort in seeing 
that students indicated by wide margin that journals were 
trustworthy over magazines whether print or electronic 
(p-journal 2417; p-magazine 1543; e-journal 2378; 
e-magazine 1406). It is an information literacy success that 
students recognize the difference in rigor. The new formats 
are viewed as the least accurate—i.e. MySpace, personal 
websites, blogs, and wikis. 

10. How do you determine if a source of 
information is trustworthy? (n=3186)

Eighty-five percent (2718) of the students selected instructor 
as the primary source of information trustworthiness. This 
makes sense given the instructor’s evaluative authority 
for assignments. Librarians, 67% (2145), followed behind 
publishers, 71% (2250), in the number of students who looked 
to them for validation of resources. The prominent position of 
the publisher in responses suggests awareness of peer review 
processes for vetting information integrity. This may be a good 
sign for the effects of information literacy instruction; however, 
the responses from question eight that demonstrate a higher 
usage of Google and wikipedia than electronic or print journals, 
make it fairly clear that trustworthiness is not the primary 
determinant for student use of resources. Only 14% (454) 
reported that they trust information that is available via search 
engines like Google while 81% reported in question 9 that they 
used it for research or class assignments. 

Only 31% (999) of the students indicated that other students 
were trusted for vetting the integrity of information. For 
27% (853) of the students, information was trustworthy if in 

print format. 

11. When you have the option of using either 
the electronic or print version of a book, 
how often do you opt to use the electronic 
version? (n=3067)

The student preferences (Table 4 below) for using an 
electronic or print version of a book follows nearly the same 
pattern of preferences the faculty expressed when asked 
whether they preferred working with electronic or print 
resources when doing research and/or class preparation. 
Both skew heavily toward a preference for working online. 
This makes sense. They are both using at least MS Word 
and PowerPoint. The students and faculties who prefer using 
electronic resources likely have research and authoring skills 

and tools that are computer-based for most of their work.

Table 4 – Student & Faculty Print or Electronic 
Usage Preferences

Students Faculty

51% (1566) very often 
or often

50% electronic

32% (974) sometimes 32% does not matter

17% (527) rarely or never 18% print
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For the 32% of students that prefer using e-books sometimes 
and the 32% of faculty for which it does not matter, there are 
determining factors for when electronic or print is preferable. 
In the faculty survey, for example, the comments included 
a preference for print when reading an entire work and a 
preference for electronic resources for searching through 
the text. The shift toward a preference for e-formats can be 
expected to continue as software and hardware tools relevant 
to research and authoring evolve. 

If the effect of the skewed sample toward e-book-using 
students is considered, the responses would not show as 
strong a preference for e-books. The faculty responses would 
therefore show more of a preference for electronic resources 
than those of the students. This suggests to me that a 
greater percentage of the faculties are possessed of research 
and authoring skills and tools that are computer-based than 
students. This also seems reasonable to me. The students 
may possess greater web 2.0 and social networking skills 
but faculties are likely more seasoned in adapting technology 
to their research needs, are probably more skilled MS Word, 
Excel and PowerPoint users, and have tools for manipulating 
and tracking the data with which they are occupied.

12. Please indicate if the following 
statements are true for e-books, print books 
or both. (n=3051)

It is in keeping with a central concern of these times that the 
characteristic selected most for e-books was environmentally 
friendly, 62% (1905). Saving trees by lessening paper 
production is good for the ecosphere. The close runner-up 
was anytime, anywhere access, 62% (1885). Searching, 59% 
(1785), sharing, 56% (1703), and storing, 54% (1651) fill out 
the remainder of the top five selections of e-book qualities. 

The primary virtue associated with print books is ease of 
reading, 45% (1367) with ease of cover-to-cover reading 
receiving 43% (1322) of the votes. Print is the format of 
choice for note taking and highlighting for 40% (1231) and 
37% (1123) of the students respectively. And print collections 
were acknowledged for having a wide selection of titles by 
33% (1019) of the respondents. 

Below are tables listing the five characteristics with the highest 
scores (Table 5) and the five characteristics with the lowest 
scores (Table 6). I have arranged the columns associated 
with e-books and print books in reverse order to highlight the 
polarity of their strengths and weaknesses. The five highest 
scoring for one format are the lowest ranking for the other with 
the exception of the low score on information currency for print. 

Table 5 - Five Characteristics with Highest Scores (n=3051)

E-books Print books

62% (1905) environmentally 
friendly

45% (1367) easy to read

62% (1885) anytime, 
anywhere access

43% (1322) easy for cover-to-
cover reading

59% (1785) easy to search 
and find info

40% (1231) ability to 
take notes

56% (1703) easy to share 37% (1123) ability to highlight

54% (1651) easy to store 33% (1019) wide selection 
of titles

 
Table 6 - Five Characteristics with Lowest Scores (n=3051)

Print books E-books

7% (227) easy to share 10% (298) easy for cover-to-
cover reading

8% (255) environmentally 
friendly

13% (393) easy to read

9% (281) easy to search and 
find info

14% (428) wide selection 
of titles

9% (283) easy to store 15% (453) ability to take notes

10% (306) information 
is current

28% (842) ability to highlight

Below (Table 7) I have listed the top five characteristics that 
were selected as associated with both print and electronic 
book collections. The table also includes the number of 
students that indicated separately that the characteristic 
was true for e-books or print books. Students could select 
that a characteristic was true for e-books, print books, or 
both. The variety of responses to this question accentuates 
the nuances of experience associated with the needs and 
skills of students as they meet the resource environments 
in the context of assignments. For example, 1332 students 
indicated that both e-book and print book collections from 
their experiences contain current information. A fairly high 
number of students (1021) indicated that currency was a 
virtue of e-book collections and 307 students indicated that 
it was true of book collections with which they were familiar. 
For 391 students, none of the collections appeared current 
to them or they were saying they did not know. Students 
have their particular experiences from which to draw 
conclusions. The point is that the experiences of individuals 
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in the context of their particular environments are variable 
and their responses to surveys like these will shift as their 
experiences and information environments change. Librarians 
affect both of these variables through collection development 
and instruction.

Table 7 - Five Characteristics Associated with Both*

Quality Both E-books
Print  
books

No 
selection

Clear graphics 
and images

50%, 1519 845 409 278

Easy to use 47%, 1443 882 595 131

Easy to print or 
photocopy

46%, 1408 973 476 194

Easy to cite 45%, 1382 922 459 288

Information is 
current 

44%, 1332 1021 307 391

* 3051 students responded to question 12 

13. How important are the following features 
to e-books? (n=3039)

The top five features in order of the number of responses 
are: searching 87% (2647), anytime access 86% (2626), 
off-campus access 82% (2481), multiple user access which 
assures availability 81% (2462), and the ability to download to 
a laptop 80% (2438). Searching and access are advantages of 
e-books and, as these responses demonstrate, they are well 
known. The ability to download to a laptop, however, is not a 
common feature and brings up what I believe will become an 
increasingly important aspect of information usage—the tools 
for organizing, analyzing, authoring, and sharing information. 
E-books are a source of information used for research and 
assignments. Students, like faculty, are doing something 
with the information. They are writing papers and preparing 
reports and presentations. The primary tools at the moment 
for authoring are MS Word and PowerPoint. A richer visual 
and audible environment is evolving on the Internet with a 
proliferating variety of formats. Along with this variety is an 
ever expanding volume of information. Students and faculty 
will need ways of organizing, analyzing, authoring, and sharing 
information that is relevant to their interests and endeavors in 
their academic and personal lives. Facebook and MySpace 
are examples of web tools that permit the organization of 

information that can be shared. They are a shadow of the 
applications on the horizon. The progression to a more web 
centered living and working environment continues with a 
herky-jerky inevitability as vendors announce their latest 
Internet appliances. Students may want a device that lets 
them read information resources with the same portability 
that is available in a book or magazine. However, when they 
are creatively interacting with the information, they will want 

functionality more in keeping with a laptop or desktop.

14. What do you feel would make e-book 
usage more suitable for use in your area of 
study? (n=3038)

The responses to this question fit into two categories. Those 
that respond to the ways of improving use of e-books in 
a subject area (i.e. more titles) and those that respond to 
improving e-book functionality (i.e. fewer printing restrictions). 
More titles available in my subject received the highest number 
of hits 81% (2465) and more current titles received the third 
highest number of responses 63% (1902). The high level of 
concern for adding titles may have more to do with how these 
responses most clearly answer the question of how to improve 
the subject area, which is the main focus of the question. It may 
not be the first choice for how to develop e-book functional 
usability, which is what most of the available answers address. 
If the question had more directly asked what would make 
e-book usage better, the responses would likely have been 
higher for the answers that address functionality.

The top choice for functionality concerned fewer restrictions 
on printing and copying 68% (2073). Most librarians are 
familiar with this issue as a complaint from students and 
faculty when they encounter the vendor/publisher imposed 
limitations in their use of e-books. These restrictions may 
prevent some copyright violations; however, they are also 
responsible for some of the most severe feelings about 
the usability of e-books. Given the eventuality of e-books 
eclipsing print distribution as the preferred access model in 
the future, this may be a short-sighted market strategy. 

Better e-book readers garnered more votes than I expected. 
They picked up 38% (1150). They are still, however, not hot 
items for students, who generally need to do something with 
the information—i.e. write a paper. Hence, having the e-book 
on a laptop is more helpful than on an e-book reader. For 
80% of the student responses in question 13, downloading to 
a laptop was important. Most students have not experienced 
an e-book reader and probably have not thought much about 
the implications of having it become a better experience. 
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As portable Internet devices become more suitable for 
reading and interacting with digital objects, the functional 
differences between a laptop and an e-book reader will 
lessen. Apple pushed past the limitations of cell phones 
by turning them into computers. The iPhone runs on OSX. 
It can potentially do whatever a laptop can do depending 
on how the application hardware and software develop. 
Google and T-Mobile along with about 40 other companies 
cooperated on the development of Android, an open source, 
Linux-based operating system designed to stimulate ongoing 
development of portable cellular/Internet phone/computers. 
Google, Intel, Time Warner and a few other companies 
have contributed an additional US$3.2 billion to the efforts 
of Sprint and Clearwire to implement WiMax, one of the 
technologies intended to provide the bandwidth needed 
for the merger of cellular and Internet technologies. The 
expanded bandwidth and portable devices are meant to have 
us constantly tethered to and interacting with the Internet. 
A plethora of mobile Internet devices suitable for reading 
e-books, e-journals, e-magazines, and e-newspapers; 
finding, viewing, and interacting with Internet content; as well 
as chatting, gaming, or emailing are on the way. Concerns for 
hardware and software functionality will become more central 
issues to e-book distribution as will the desire for access to 
expanded content.

15. How do you usually find and access 
e-books (i.e. what is your starting point)? 
(n=3059)

Seventy-seven percent (2370) say they usually access 
e-books through the library website. Fifty-nine percent (1791) 
regularly find them through the library catalog. Google is 
nearly as likely a method for finding e-books in this study 
sample as the catalog with 55% (1683) confirming the 
experience. Only 12% (363) indicated starting at the vendor 
website. However, students use the vendor websites more 
than this indicates. Students go to the library website to 
use the link to the e-book websites, which have largely 
been vendor websites. Even when students initiate a search 
through the library catalog, they generally end up at the 
vendor web site. Students use the vendor interfaces because 
they are easier and more effective for searching. In the 
responses to question 12 concerning the characteristics of 
books and e-books, e-books received 1785 votes for ease 
of searching and finding while print books only received 281 
votes. The students may have started at the catalog but they 
likely continue their search with the vendor interface once 

they get to an e-book. 

16. How important is instruction or training 
in finding and using information resources to 
your research and learning? (n=3230)

While most students who answered this question recognized 
that instruction is helpful, a smaller percentage of students 
in this survey acknowledge it than faculty in the 2007 
Global Faculty E-book Survey (Table 8 below). The student 
breakdown was 56% (1820) selecting very important, 39% 
(1245) somewhat important, 5% (165) not important. In the 
faculty survey, the responses were 85% very important, 
14% somewhat important, and 1% not important. Keep in 
mind that the group of student respondents who reached 
this question had a higher percentage of students who 
were familiar with e-books than the group that started the 
survey. The 3132 students, who left the survey after question 
seven, did not use e-books. The primary reason given 
for not using e-books (57%) was that they could not find 
them. If this group had stayed in the survey, they may have 
been more likely to recognize the need for instruction and 
therefore may have moved the responses more toward the 
faculty percentages. 

Table 8 – Student & Faculty Print Perceptions of the 
Importance of Instruction

Students Faculty

56% very important 85% very important

39% somewhat important 14% somewhat important

5% not important 1% not important

17. How did you learn about e-books? 
(n=3058)

Librarians were most often selected as the individuals who 
introduced students to e-books, 50% (1533). The catalog, 
44% (1356), the library website, 44% (1352), instructors 
43% (1316), and Google, 43% (1311), showed up in close 
proximity as the second, third, fourth, and fifth selections. 

Comprehensive instruction in the effective discovery and 
utilization of e-books in the variety of collections provided by 
publishers and aggregators as well as through open source 
collections would increase student use and satisfaction with 
e-books. Over half of the students that started the survey 
did not make it to this question. They, for the most part, did 
not get introduced to e-books. This is clear from the student 
responses to questions 5, 6, and 7. Thirty-three percent of 
the students indicated in question 5 that they did not know 
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if their library had e-books. Over one quarter of the students 
(28%) who answered in question 6 that they had never used 
e-books answered in question 7 that the reason was that 
they did not know where to find them. 

These students as well as those who know something 
about e-books would benefit from instruction concerning 
e-books. Instruction could cover an overview of the 
collections available including collections like Open Library, 
an introduction to the various interfaces to collections, an 
explanation of some of the nuances of publisher restrictions 
to viewing, printing, and copying, perhaps a note about 
the significance of the OCLC/Google agreement, and an 
explanation of the extent to which the local library catalog 
includes e-book citations. 

The transition to e-books has been more difficult for many 
students and faculty than the adoption of e-journals. Below 
(Table 9) is a sketch of some of the experiential differences 
that I have observed from comments of students and faculty 
over the years. Instruction would assist in ameliorating some 
of these barriers to effective use of e-books.

Table 9 – Observations of E-journal and E-book Experiences

E-journals E-books

Replaces arduous and 
frustrating search through 
paper indexes and through the 
stacks with easier keyword, 
online access.

Replaces a well understood 
online catalog search and 
relatively easy shelf access.

Nearly everybody was 
introduced through 
instruction efforts.

Users ‘come upon’ the 
vendor interfaces through 
the online catalog. Some are 
in the last minutes of getting 
a paper completed and the 
digression into learning the 
interface is most unwelcome.

Provides immediate access 
to material available for 
copy paste.

Replaces a comfortable, 
portable book with interfaces 
that have ‘unreasonable’ 
restrictions for viewing, 
printing, and copying.

In smaller to medium sized 
libraries, the e-journal 
collections quickly surpassed 
the utility of journal 
collections for undergraduate 
research needs.

The e-book collections are 
generally dwarfed by the 
print book collections.

18. What do you think are the most effective 
support and training tools for learning how to 
find and use e-books? (n=3038)

Higher numbers of students in this survey and faculty in theirs 
ranked online tutorials as the best tools for instruction. Online 
tutorials without assessment received the highest number of 
responses (58%) from the faculty in the 2007 Global Faculty 
E-book Survey as the preferred method of information literacy 
instruction. Sixty-four percent of the students (1949) selected 
online tutorials as the most effective support and training tool 
for learning how to find and use e-books. Fifty-nine percent 
(1784) selected online help pages. In-person instruction came 
in third with 49% (1489). 

The independence and convenience afforded to students 
by online resources are likely responsible for a portion of 
the preference for online tutorials over in-person instruction. 
Tutorials can be accessed anytime from anywhere. They 
provide just in time learning resources that accommodate 
immediate need. For instructors they provide the least 
intrusive means for providing instruction that some consider 
tangential to course content. For librarians tutorials extend 
instruction beyond the limitations of staff resources for 
traditional instruction. For vendors the use of tutorials 
and online help promotes their products by making them 
more usable. The vendors thereby also assist librarians in 
responding to their growing commitment to information 
literacy instruction. 

The strong showing for in-person instruction means that it 
should not be discounted even though there are compelling 
reasons for librarians to use tutorials. Nearly an equal number 
of the survey participants prefer the presence of an instructor 
for learning. Providing a mixture of traditional and online 
instruction within institutional resource limitations requires 
balancing the need for comprehensive instruction with the 
desire to accommodate learning styles and preferences.
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C ON  C L UDING      SUMMARY     

Additional perspective on the student responses in this 
survey emerge from comparisons with the 2007 Global 
Faculty E-book Survey. For both the surveyed faculty and 
this subset of students, websites have already eclipsed 
journal and book collections as the most popular source of 
information for academic work. When asked what they use 
for research/class assignments, Google and other search 
engines received the top number of hits with 81% of the 
students indicating that they used them for research/class 
assignments. Websites (edu, gov, and org) received the most 
responses (89%) in the 2007 Global Faculty E-book Survey 
as a resource used for research and course preparation. 

Books, print or electronic, are holding their own as a 
preferred resource. E-books were in second place as a 
resource used for research/class assignments with 78% of 
the students selecting them. Print books followed closely 
at 77% (2478/3208). It is noteworthy that e-books are just 
behind Google as an important format for students. It is a 
hint of evidence suggesting that the format may endure in 
the context of the Internet. In ebrary’s 2007 Global Faculty 
E-book Survey, e-books were the sixth element (53%) in the 
list of the electronic resources that faculty indicated they used 
for research and course preparation. Seventy-nine percent 
(658/829) of the faculty reported that print books were 
preferable for reading the entire work. 

Student and faculty usage diverged slightly over the use 
of e-journals. They placed second in the faculty survey 
with 86% of the faculty selecting them. Only 65% of the 
students indicated that they used them for research/class 
assignments. Faculties are moving to the Internet but the 
traditional format of the journal organized in the context 
of the Internet appears to have a stronger utility for them 
than students. 

Other inferences appeared in the student data. Wikipedia 
scored just behind Google as a tool of choice for 
assignments. E-reference resources like online dictionaries, 
encyclopedias, and maps are firmly established tools. 
Textbooks are fading as a central course resource. Both 
students and faculty skew toward a preference for working 
online. And both students and faculty view instruction in 
information literacy as important. Fifty-six percent of students 
selected very important while 85% of the faculty indicated 
that it was very important. 

Surveys of this nature are not precise reflections of the 
current reality of usage and preferences of information 
resources. They are sketches of the experiences and 
attitudes of subsets of academic information users from 
diverse information environments. Survey results are best 
utilized when placed within the context of the rapidly 
changing information sphere that has to this point and will 
in the future shape experiences and attitudes. Certainly 
the vendors and publishers of information resources and 
tools will be looking toward the changes in information and 
communication infrastructure technology as they sift through 
the results of this survey. Librarians will have an eye focused 
on a growing range of devices and tools for interacting with 
Internet-based information and their interoperability with a 
variety of digital object formats as they address collection 
development and information literacy instruction for students 
and faculties of their respective academic environments. 

Allen W. McKiel, Ph.D. 
Dean of Library and Media Services 
Western Oregon University 
mckiela@wou.edu
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